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' Review details

| A priority for the Department for Education ond Child Development (DECD) is to improve the
| educotionol attainment ond wellbeing of South Australios chitdren ond young pecple.

| The purpose of the External Schoo! Review 5 to support schools to rolse achieverment, sustoin high
| performance ond to provide quality assurance ta build ond sustain public confidence in DECD schools.

| The owerorching review guestion {5 “How well does this schoo! improve student ochievement, growih,
| chollenge, engagement and equity

| This Externaf School Review hos evaluoted:
= the school's self-review processes and findings,
the school's ochlevement data ond progress over time,
the owtcomes of the meetings ond intervicws with representobives from bhe sehool, and
=  porent ong student views obout the schaal,

| The External School Rewlew included an analysis of the schoal’s key palicies ond procedures,
The support ond coaperation prowded by the staff ond school commuanity is ockrowledged.

This External 5chool Review was conducted by Ann O°Callaghan, Review Officer, Review,
Improvement and Accountability and Brenton Conradi, Review Principal.



Policy compliance

The Externol Schoo! Review process includes verification by the Principal that key DECD policies are
implementad ond odherad fo.

| The Principal of Balaklava Primary Schaol has verified that the school |s compliant in all applicable
i DECD policias.

. Implementation of the DECD Stedent Attendonce Policy was checked specifically against a

documented sot of criteria. The schoal has implemented comprehensive tracking and intervention
processes, and was found b be compliant with this pelicy. In 2014, the school reported attendance of
945 which is abowe the DECD target of 93%.

=

School context

Balaklava Primary School is tocated 93 kilometres north of Adelaide, a one hour drive from the
northern metropolitan suburbs. The town provides services 1o the bocal area of approximately 3000
pecple, Mainly a farming district, the area includes hay exparters, chicken farms, silos and meat
works.  Ia recent times, an Ingreasing number of people are moving into the area to take up
affordable howsing andfar employment.

The schoal has a natlonal ICSEA score of 973, with 41% of famifies in the lower guartile, Balaklava
Primary School is classified as Category 5 on the DECD Index of Educational Disadvantage (IOED). In
2015, 33% of the students’ families are eligible for School Card assistance.

| The enralment has been increasing over the past three years. Currently, there are 266 students in the

| school, In 2014, there were 239 students and in 2013, there were 208,  Transient enrolment is

monitared during the year. Last year, the rate of arrivals at the school during the vear was 16%, and
the departura rate was 17%.

Currently, there are B Aboriginal students, 37 Students with Disabilities [14%), 15 students with
English as an Additional Language or Dialect (EALD), and 4 students under the Guardianship of the
Bdinister. There are ben classes at the school, and a small part-time class operdting thres marnings
per week to provide intensive intervention i students with special needs,

The school Balses with the Balaklava Community Children's Centre and the neighbouring Balaklava

High Schoaol. Primary students are able to attend O3HC at the Children's Cantre,

| The Principal of the Balaklava Primary School manages the 10 DECD school buses that cater for over

600 pre-schogl children and primary and secondary students attending the government and non-
government sites in Balaklava. A majarity of students in each class use the school bus, with some
students ravelling daily up to one hour each way.

The schoal leadarship tearn consists of a Principal in her first tenure, a Deputy Principal in his first year
and the part-time School Counsellor,




Lines of inguiry

furing the review process, the panel focused on chree key areos from the External School Revew
Framework:

Student Learning How wall are students achieving ovar tima?

Effective Teaching Hiow effectively are teachers supporting students In thelr learnlng?

Improvement Apanda How affective are the school's salf-révfew processss in informing
and shaping improvement?

Haviar well are students achbesving over tima?

The Site Improvemnent Flan 2013-2015 indudes specific targets that clearly indicate what improved
cubcomes learners will achieve or demonstrate at Balaklava Primary School, The school has recently
undertzken considerable work to ensure the conditions are in place to support positive behaviour for
learning.

in the early years, reading results are measured by assessing student achievement against Funning Record
levels. The 2014 data indicates that 63% of Year 1 students were achieving the benchimark of level 17 or
above and 82% of Year 2 students were at the DECD Standard of Educational Achipwement (SEA] of Level 21
or abowa, The Year 2 results indicate an improvement on the 2011-2014 historic averdge of B59%,

In 3014, In Reading, 72% of Year 3 students achleved the DECD Standard of Educational Achievemant [SEA)
as measured by MAPLAN, a5 did T4% of Year 5 students and 67% of Year 7 students. These Year 5 results
indicate an improvermant on the FO0E-2013 historic average of 1%,

b 2004, in Mumeracy, 72% of Yesr 3 studenis achioved the 568 as measured by MAPLAN, as did 773 of Year
5 students and 57% of Year ¥ students, Thesa results Indicate an improvement on the 3008-3013 historic
average of 61% at Year 3, 62% at Year 5, and 53% &t Year 7.

The Year 7 resulls over time, however, indicate & trend of dechning achevement from Year 3 to Year 5 o
Year 7, Using the average results for Year 7 students in similar category schools in 2014, it i infermative io
nabe @s a guide that 530% of these students achieved the SEA in reading and 75% achieved the SEA in
numeracy, Monitoring grawth over Brme will azsist the school ta sustain positive growth from Year 3 1o Year
F

Tracking the number of sludents achieving and retaining scores in the higher two proficiency bands will also
be important to achieve the DECD strategic objective, In 2014, 30% of Year 3 students, 15% of Year 5
students and 5% of Year 7 students achieved scores in the higher two bands in reading, 10 numeracy, 32%
of Year 3 students, 5% of Year 5 students and 14% of Year 7 students achieved scores in the higher two
proficiency bands,

Tha schoof's 2014 Anneal Repart Includes an analysis of this downward trend showing that from Year 5 to
Year 7 46.7% of Year 7 students achieved only low growth in reading, and 35.7% of Year T studenis
achieved only low growth in numeracy, Statisticelly, across all schools, no more than 25% of all students
should achieva low growth over a two-year period,

In 2014, a positive growth result was reported for the Years 3 to 5 data, where B2.5% of students achieved
medium to upper growth in Reading and 79.2% in Mumeracy.

The schanl is responding to these achievemnent patterns by including an integrated set of sirategies dimed
at achieving higher kevels of learning for all students in the turrent Site Improvement Plan. Thess current
impraverment processes include: increasing staff engagement in the analysis of data; tracking progress



against set targets for each year level; and identifying cut scores for intervention. The regular and
consistent use of feedback for learning’ as part of formative and summative assessment Is essentla! so
students know what they need to do to improve their results.

Direction 1

Raise and sustain higher levels of achlevement by using formative and summative assessment processes
to inform curriculum plenning and Instruction and to monitor progress, track growth and Iimprove the
rate of learning of all students from Reception to Year 7.

How effectively are teachers supporting students In their learning?

The Review Panel heard from parents that they expect their children to ke happy and (o make
improvement each year. They sabd that teachers listened to their concerns and/for made contact with them
when they have concerns themselves, Parents of children with special learning needs, or with children
requiring extension, were able 1o share eamples of how their requests had been followed up. One parent
described Balsklava as an “equitable” school due to the numerous opportunities provided for familles to get
the support they needed for their children,

Mew families to the school felt they had been welcomed and those who were able to access events and
attend at the school were engaging well within the community.,  As many families e out of town, the
students catch the bus to and from schood, and there are parents who do not ettend frequently at the
school, which fimits the persenal interaction teachers are able (o have with parents. Staff repored that
this situation was impacting on attendance at Parent Interviews and therefore the level of parent
engagement to support student learning. The school was looking at ways to access the wider commanity of
Balakiava Primary School by offering off-site opportunities for face-to-face interviews in local communities.

Governing Councl members and other parents were posithve about current school improvements saving
they appreciated that after several changes the current leadership added stability to schood directions.

Students sald they felt their school was “warm and friendly’. They talked about the cormmon approach and
language ussd in Positive Behaviour for Learning [PBL) and the threes rules: Be Safe, Be Respectful, Be
Responsible. They described some of their preferred teachers as people who Include opportunities for lots
of activity or as "someone who teaches us different ways of doing things", Some studenis said they liked
*using rubrics in different subjects because then we know what to do”. Other students sald they had "no
idea"” what they were going to learn next.  'When tafking about ways to improve in their learning, a few
students could talk about the use of learning intentions when e.g. "the teacher writes them an the baard”,
while athers variously cited strategies [ike: “work harder”, "try more tricky words”, "be on task”, or “have a
goal®. Students were not clear about how to get an A grade, they just thought “the teacher figures it out™.
Some students from composite classes were aware that their friends in the same year level did different
wwork 1o therm and/or that there had been occasions when they found they were repeating work they had
previously covered in another class the vear before,

The range of regponses indicate that, although included in site improvement planning, consstent
approaches to assessment and teaching are not yet embedded as continuous practice across Receplion 1o
Year 7. Strong horizontal and vertical alignment of the curriculum content for each year level is essential
to support the year level Australian Curriculum achievemnent standards. The school may find it useful 1o
develop a set of Australian Curriculum cverviews to address continuity for all students and eliminate issues
related to “coverage™ in composite vear level dasses, Such a process can also include opportunities for
students to have an authentic voice in what, why and how they are learning. Further use of student
feedback and opinion sureys is encouraged,

The school kas a data collection planner for the vear and a comprehensive data spreadsheet that tracks the
collected results of all students in the school and colowr codes these results to indicate level of achiesement
at a point in timea.



An annual ‘Data Day” is held in Term 4 each year for staff to look at data to Identify achievements, measure
student growth across the school and make recommiendations that will help identify ‘where to next' for
cohorts, groups and individuals. This data Is then prepased for sach new dass, The spreadsheet includes
diagnostic assessment information, test scores and the A-E grades assigned for reporting to parents, The
school vas developed a set of targets against which expected perfarmance is measured at nach year level,

Teachers are provided with relezse time twice per term to update and discuss the avallable data and use it
to inform their teaching. Teachers said that looking at the data in these meetings and at other times was
helping ther know and understand what students need in their learning, a5 well as track thelir progress.

The data helps plan for a tiered approach to Intervention for improvement.  There is a whole-schoal
approach to addressing students who reguire intsnsive suppert, and whole-class differentiation imalves
planning to incdude additional support programs for students who reguire skill-based intervention in
reading or numeracy. Teschers said they knéw they often had to "try another way" or *let go of old ways™
to now address the varied needs of learners.

The correlabion of data sets such as NAPLAN, Progressive Achievement Test results and Australian
Curricubum A-E grades for English and/or Mathematics ks just commencing. The school plans to confinue,
on 3 regular basis, a5 disciplined dialegue, to inform internzl moderation of teacher professhonal
Judgement. This focus is essential to ensure each student has an upward trajectory in their [earning path st
schaool.

The staff reported that they appreciste and velue all opportunities ©o work collaborativedy within and
across teams and committess, citing release time and NIT as extended and ongolng o poftunties.
Teachers also said they supported each other well and use 'go to people whan they were sesking 1o learn
more from each other. Teachers reported to the Review Panel that they appreciated the increased
opportunity for all staff to engage In professional learning together,

The 2015 Performance and Development Policy guidedines are aligned with the site iImprovement pricrities
and include classroom observation as a strategy to support effective teaching. As the policy is enatted
gcross the site fn 2015 and beyond, all teachers will be further supported to identify the professional
leaming they require to address the needs of the students they teach in order bo engure higher levels of
learning exist for each student sach year.

Direction 2
implement the school's Performance and Development Policy (2015} to ensure that appraisal and peer
feedback supports all teachers to improve iearning outcomes for all students,

How effective are the school's self-review processes in infarming and shaplng improvement?

The Review Panel found that the current Site Improverment Flan (2013-2015) is clearly structured with
three priority areas. Each year, through self-réview processes, a foces for improvernent is targeted ineach
P iy

in 2015, improvement 5 focused ond Literacy (Reading Comprehension), Corriculem and Pedagogy
{Numeracy]; and Student Engagement (Learning). Targets for improverrient are stated for each year of the
plan, Key setions are identified that staff are expected 'to commit to do so that leamers are supported at
the dassroom level Lo achieve the targets’.

A Site Improvement Plan committes exsts for each of the three priority areas. The committees meet after
school twice per term as per the school meeting schedule. Staff reported that the meeting schedule also
includes tirme for professonal learming and for self-review activities.

& member of the leadership team works with each commitiee to develop & 100 Day Plan’ for sach
improvement anea to ensure that the what, how, who and when is planned and actioned. The thres plans
together contain key strategies that include teachers working coflaboratively to: share planming,



assessment and teaching practice; engage in moderation processes; undertake peer observations; and
strengthen connections with families through building a positive learning culture and environment,

Teachers who met with the Review Fanel shared the latest self-review protocol used when each committee
had recantly met bo review their progress. Each committes judged their progress to date using a set of
indicators that reflecked four stages of implementation. These included: organising and resourcing the
change; seeing changes in the things teachers do; seeing changes in the things students do; and then sasing
evidence of improvement in student learping.  The Review Panel completed a data count of this feedback
and found that approdmately 50% of responses identified “changes in the things beachers de’ as the
implementation stage achieved to date. At the time of the review, none of the strategies were yet
Identifled as being implemented to the degree that there was evidence of impact on stedant learming.

Simple ongaing monitoring processes and protocols such as this one are very effective in keeping everyone
on track, in the same direction and with an eye on knowing the impact on learning. Improvement is &
continuous process and it requires individuals, the yvear level teaching teams and the Reception to Year 7
committees to be defibarate in ensuring that the final stage of improvement is realised; that is, seeing the
learning outcomes that result for students from the actions taken by themselves and their teachers over
rime.

The Review Panel hiard fram staff that thers was positive engagement with the improvement plans. Staff
also indicated a commitment to participating in Site Improvement Committee [$IC] meetings and 2
willingress to share the chair and minute taking rodes. The Review Panel found that a next step i to
strengthen the influence of the improvement committees by further developing thelr robe and the co-
ordination across committess and with the year level teaching teams. In doing so, implementation will be
better supported at the dassraom level with directbons sustained across Reception to Year 7,

An ongoing 2013-2015 ste improvement key strategy is the “enactment of agreements To ensure a
coherent, cohesive approach across the school'. It would be timely for a professional learning discussion
about the evidence-based principles of what constitutes a whaole-school approach (e.g. for liferacy,
numerecy, assessment) to heighten the importance of collective responsibility for implementation.

Direction 3
Increase learner engagement and Improve student learning outcomes by strengthening the collective
responsibility and capacity of staff to lead, shape and implement whole-school agreements,



OUTCOMES OF EXTERNAL SCHOOL REVIEW 2015

Balaklava Primary School is tracking wall, The staff are positive in their approach to develop whale-

school agreements to emsure continuity for students in their learning. Teachers are provided with
| structured time for ongoing collaborathe planning and professional learning, The school i3 plapning to
| use the Australian Curriculum to provide a coherent and engaging curriculum for students.

The Principal will weark with tha Education Director to Imglement the following Directions:
1. Raise and sustaln higher levels of achisvement by using formative and summative assessment
! processes Lo inform curriculum planning and instruction and to monitor progress, track growth
and improve the rate of [narning of all students from Reception to Year 7.

2, Implement the school's Performance and Development Policy [2015) to ensure that appralsal
and peer feedback supports all teachers to improve learning outcomes for all students.

3. Increase learner engagement and improve student learning oubcomes by strengthening the
collective responsibility and capacity of staff to lead, shape and implement whole-schoo!
agreements.

BEased an the school's current performance, Balaklava Primary School will be externally reviewed again

in 2014,
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Tomy Lunniss ahne Millard -
HRECTOR EXECUTIVE CHRECTOR
REVIEW, IMPROVEMENT AND PRESCHOOL AND SCHOOL
ACCOUNTABILITY IMPROVEMENT

The school will provide an implementation plan to the Education Director and community within three
maonths of recelpt of this report. Progress towards implementing the plan will be reported In the
school's Annual Repaort.

Tricia Joseph ' Governing Council Chairperson
PRINCIPAL
BALAKLAVA PRIMARY SCHOOL




